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Introduction
Making Friends is a two-book listening and speaking course designed for adult learners
of English who have already left full-time education, including older learners.

SYLLABUS
The course has a topic-based, functional syllabus. The topics and sub-topics have been
chosen to reflect the interests of more mature learners. The settings also reflect typical
situations that these students may find themselves in. Finally, the models of language
presented are appropriate for adults.

The functional language syllabus starts at high-beginner level. The course is in American
English, although students are also exposed to the accents of non-American native
speakers.

APPROACH
The course takes a pragmatic approach to teaching high-beginners in Japan. Exposure to
new language is limited and carefully controlled. The bilingual Language Focus sections
for each unit provide extra help and guidance in Japanese for lower level learners.

Each unit follows the same step-by-step sequence:
1. Orientation towards the topic and exposure to the target language through a two-part

listening activity.
2. Presentation and practice of two simple model dialogs.
3. Further controlled practice.
4. Production of a similar dialog, following visual and written prompts.

FLEXIBILITY
Each topic-based unit is self-standing and has its own review section. Although some
common functional language occurs naturally throughout the course, there is no graded
language syllabus. This means that the units can easily be taught in any order.

To help with mixed-level classes, the unit teaching notes contain Optional Activities and
Optional Language Focus, which give extra support for weaker students. There are also
Extensions that contain activities for stronger students.

COMPONENTS
Each level of the course consists of a Student Book with a CD and Teacher’s Manual.
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Teacher’s Manual

This Teacher’s Manual contains detailed teaching notes for every unit, beginning on p. 7,
and photocopiable audioscript, beginning on p. 93.

How to teach a unit

Each unit has the same internal organization and can be taught following the same
principles.

WARMER
The unit teaching notes always give a suggestion for a warm-up activity that is designed
to lead students into the topic and language of the unit. The warmer may require some
preparation (e.g. bringing pictures or objects to the next class or having students do this),
so it is always worth looking ahead at the notes for the next unit you intend to teach, so
that you and your students have time to prepare if necessary. Where preparation is
required, this is always flagged at the start of the unit.

1. The first section of the unit orientates students towards the topic and exposes them to
the target structures and the new vocabulary. Students listen to three short dialogs and
do a simple activity to check they have understood the broad gist of the dialogs.

2. In the second section of the unit, students listen to the dialogs again to identify spe-
cific phrases that occur. This gives students further exposure to the target language
and helps check comprehension.

3. In the third section, students encounter the first of two model dialogs that are always
close in form to the dialogs students have listened to twice already. The first dialog is
always a simple exchange. The students listen to the dialog, then practice it. They
should then swap roles and practice the dialog again.

4. In section 4, there is a second model dialog that is always a variation on the first. As
before, the students listen to and practice the dialog. Then, using the substitutions
provided, they make two more similar dialogs. This provides ample opportunity for
less controlled practice.

5. Finally, section 5 allows students to produce their own dialogs based on the previous
models and using visual and written prompts.

Language Focus and Review sections
In addition to the unit material itself, each unit has a Language Focus and a Review.
These can be found in the back of the Student Book after the main course material.
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Language Focus sections
The Language Focus for each unit is flagged at the bottom of the first page of each unit:

Language Focus p. 44

In the example above, the Language Focus can be found on p. 44 of the Student Book.

The bilingual Language Focus is intended principally as a self-help reference for stu-
dents, although it can be used as a teaching resource during the lesson, as explained
below. The section highlights the main structures (in English) and the new vocabulary
(bilingual) presented in each unit. The notes (in Japanese) draw attention to any special
issues relating to the presented target language. This might include cultural connotations
or areas of potential confusion (e.g. I’d like vs. I like).

Teachers who wish their students to use the Language Focus as a self-help resource
should show students the Language Focus sections at the start of the course, and suggest
ways of using them (e.g. as preparation before the lesson, as clarification during the
lesson, or as revision after the lesson).

Using the Language Focus in the classroom
Translations of the Japanese notes in the Language Focus can be found in the unit
teaching notes for each unit. This enables all teachers to use the Language Focus as a
teaching resource in the classroom.

The Language Focus can be used in the classroom in four ways:
1. To preteach new or difficult vocabulary. Simply refer students to the bilingual

wordlist at the start of the lesson. You may wish to write the words on the whiteboard
in English as a reminder.

2. To isolate and draw attention to the target structures presented in the unit. You can do
this after students have practiced each or both of the model dialogs (unit sections 3
and 4) and before they do the last activity (unit section 5).

3. To review the target structures and vocabulary of the unit at the end of the lesson or at
the start of the next lesson.

4. On an ad hoc basis. At any time you feel it would be appropriate or useful, you can
refer the class to any aspect of the Language Focus.

Review sections
Each unit of Making Friends has its own short Review. This means that if a teacher
chooses to teach units 2, 3 and 5 but not 4 (in any order), he or she can cover the
corresponding Reviews either singly or together.
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The Review for each unit is flagged in the corresponding unit notes in this Teacher’s
Manual:

Review 1 SB p. 66

In the example above, the Review can be found on p. 66 of the Student Book.

Each Review focuses on the core structures and new vocabulary presented in that unit.

The Reviews can be used in four ways:
1. At the end of a unit or series of units, the teacher can have students do the Review

activities orally, as a class, in groups, or in pairs.
2. At the start of each new lesson, the teacher can review the unit taught in the previous

lesson.
3. The Reviews can also be set as individual written work either in class or as home-

work.
4. The Reviews can be used individually as unit tests or jointly as mid-course or end-of-

course tests. (For simplicity, it is suggested that one mark be awarded for each line of
a jumbled dialog that is in the right place or for each word in the right place. One
mark should also be awarded for each correct item of vocabulary.)

The key for each Review is in the teaching notes for the relevant unit.



7

Unit 1

TELL ME ABOUT YOUR FAMILY
TOPIC

Your family

LANGUAGE FOCUS
Family: baby, brother, children, daughter, grandchildren, granddaughter, grandson,
married, nephew, niece, parents, single, sister, son

Asking and answering questions about your family:
• Tell me about your family.
• I don’t have any brothers or sisters.
• I live with my parents and our pets.
• We have two grown-up daughters and three grandchildren.
• How old are your grandchildren?
• They’re 5 and 7.
• Do you see them often?
• Yes, they live nearby, so I babysit them quite often.

Verbs: babysit, be, have, like, live, see, tell

Adjectives: grown-up, little, lovely, married, nice, single

Language Focus SB p. 44

Review 1 SB p. 66

PREPARATION
Make flashcards. Collect photos of families and pets. Stick them onto card so that you
can hold them up in front of the class. Bring in some photographs of your family and
pets, if you have any.

WARMER
If you prepared flashcards in advance, use them to elicit family members and pets. Make
a list on the board.

If you don’t have any flashcards, write Family on one side of the board and Pets on the
other. Ask students to work in pairs and make a list under each heading. Give a couple of
examples first, e.g. parents and cat.
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After two or three minutes, ask students to stop. Invite a student to write their list on the
board. Then, get students to come up and add to it until everybody’s suggestions are on
the board. Make sure all the family vocabulary you need for the unit is included. To
check pronunciation, model the items for students to listen and repeat.

EXTENSION
Draw your own family tree on the board or make one up. Include parents, grandparents,
brothers, sisters, nieces, nephews and children. Point to yourself in the family tree. Say
This is me. Then point to other family members and say who they are: This is my brother.
This is my grandfather, etc. Get students to copy the family tree down and label each
person, e.g. my grandmother, my father, my nephew, etc.

1
Ask students to open their books and look at the pictures. Point out that these are family
photos. Ask them to describe what they see, e.g. grandmother, daughter, cats, goldfish,
etc.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  2    c.  1

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I don’t have any brothers or sisters.
Conversation 2: My grandson is 3 and my granddaughters are 5 and 7.
Conversation 3: I really like to play with my little nephew.

OPTIONAL
Before going on to Exercise 3, check that students can say numbers 1 to 50 correctly.
Write numbers out of order on the board, e.g. 17, 25, 7, 38, 9, 12, 47, 14, 3, 29, 33, 16,
30, 13.
Then ask students to say the numbers. Check pronunciation and stress.

Play a game: This game is particularly useful if you want to check how well your
students are pronouncing numbers, particularly numbers such as 13 and 30 or 14 and 40.
Write a series of numbers on a piece of paper. Show it briefly to your students but don’t
let them see the numbers in any detail. Then dictate the numbers, repeating each one
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twice. Students write down the numbers as numerals. When you’ve finished, write your
list on the board for students to check. Now ask students to make their own list of num-
bers and dictate them to their partner. Get them to compare their lists. They should be the
same.

3
Ask students to close their books. Tell them they are going to hear Daniel and Junko
talking about their families.

First listening:
Write the following on the board:

True or false?
Junko has three children.
Daniel doesn’t have any brothers or sisters.

Ask students to listen and tell you if the sentences are true or false.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask How old are her grandchildren?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Check that students know what over-
seas means. Before going on to make the conversations, be sure to model the words in
brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.
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5
Ask students to look at the pictures and describe the families in each. Tell them they are
going to choose one of the pictures and have a conversation. Model the dialog with
several students before putting them in pairs to do the exercise. Monitor and help with
pronunciation and intonation where necessary.

OPTIONAL
Talk about your own family. Show your students your family photos if you brought any
in. Now get students to talk about their families and pets. Ask them to bring in photos to
show each other at the beginning of their next lesson.

EXTENSION 1
Put students into new pairs or groups of three. Get them to tell each other about their
previous partner’s family, e.g.

Satoshi is married. He has two children, a daughter and a son. His daughter is 16 and
his son is 13. He has a brother and two nieces. He doesn’t have any grandchildren. He
has a cat and a goldfish.

EXTENSION 2
If appropriate (i.e. if your students are mostly parents or grandparents), you could do a
class survey and find out how many students have children and grandchildren.
Write on the board:

____ children
____ grandchildren

Ask your students:
Do you have any children?
Do you have any grandchildren?

If they answer yes, then add a number 1 to one of the above.

Do this for two or three students before asking students to copy the board and continue
the exercise on their own. Once students have finished, check they all have the same
result.

Finally, write on the board:
____ students have children.
____ students have grandchildren.

Get a student to complete the sentences with the correct number.
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Translation of NOTES (SB p. 44)
Asking people whether they are married or single or if they have children or
grandchildren is not always considered polite. Instead, you can ask people about their
families in a more general way by saying Tell me about your family.
This allows people to talk about their parents, brothers, sisters, nieces and nephews or
even their pets if they aren’t married and don’t have children.
While it is not polite to ask an adult their age, it is fine to ask them about younger mem-
bers of their family, e.g. children, grandchildren, nieces and nephews.

Answer key: Review 1 (SB p. 66)

1 1. parents
2. married
3. single
4. niece
5. nephew

2 1. married and I have three children
2. my son is 9
3. have two grown-up children
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Unit 2

I LIKE CLASSICAL MUSIC BEST
TOPIC

Music

LANGUAGE FOCUS
Music: classical music, composer, enka, guitar, jazz, musical instrument, musician,
piano music, pop music, rock music, shamisen, singer, traditional Japanese music

Asking and answering questions about music:
• What kind of music do you like/listen to?
• Do you like listening to music?
• Who’s your favourite singer/composer?
• Do you play the piano?
• I like pop music best.
• Mostly I listen to jazz.
• I’m learning to play the shamisen.

Verbs: enjoy, learn, like, listen, play, prefer, think, wish

Adjectives: fantastic, favorite, gorgeous, great, interesting

Language Focus SB p. 45

Review 2 SB p. 66

PREPARATION
Make flashcards. Collect photos of musical instruments, composers, singers and musi-
cians. Stick them onto card so that you can hold them up in front of the class.
Bring in some CDs of your favorite music. Ask students to bring two or three or their
favorite CDs.

WARMER
If you prepared flashcards in advance, use them to elicit kinds of music and musicians.
Make a list on the board.

If you don’t have any flashcards, write Kinds of music on the board. Ask students to work
in pairs and make a list of different kinds of music. Give a couple of examples first, e.g.
pop music, classical music, etc.
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After two or three minutes, ask students to stop. Invite a student to write their list on the
board. Then, get students to come up and add to it until everybody’s suggestions are on
the board. Make sure all the vocabulary you need for the unit is included. To check
pronunciation, model the items for students to listen and repeat.

EXTENSION
If you brought CDs to the lesson, show them to the class and say what kind of music they
are, e.g.

This is Mozart. It’s classical music.
This is The Rolling Stones. It’s rock music.

Then put your students in groups of three or four to tell each other about their CDs.

1
Ask students to open their books and look at the pictures. Read out the kinds of music
and ask students to repeat. Check pronunciation. Then, ask them to point to each kind of
music as you say it (out of order). Students can then practice in pairs, pointing and
naming.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and check the kinds of music they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, c, d, e

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What kind of music do you like?
Conversation 2: I quite like pop music, but I prefer enka.
Conversation 3: I’m learning to play the shamisen.

3
Ask students to close their books. Tell them they are going to hear Cathy and Eiko
talking about music.

First listening:
Write the following on the board:

What kind of music does Eiko listen to?
What instrument is she learning to play?

Ask students to listen and answer the questions.
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Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What kind of music do they like?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and describe each CD. Tell them they are going to
have a conversation about the kind of music they like to listen to. Model the conversation
with several students before putting them in pairs to do the exercise. Monitor and help
with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners or in groups, this time
adding another question:

Do you play a musical instrument?
Model the dialog with the extra question with several students before putting them in
pairs to do the exercise. Check that students can say the instrument they play or are
learning to play.

EXTENSION 1
Put students into new pairs. Get them to tell each other about their previous partner’s
musical preferences, e.g.

Hiromi likes pop music and enka. Her favorite pop singer is Madonna and her favorite
enka singer is Saburo Kitajima. She’s learning to play the guitar.
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EXTENSION 2
Play some of the CDs you and your students brought in. Don’t let your students see the
CD cover or tell them what the music is. Get them to listen and say what kind of music it
is and whether they like it or not. Then do a class survey to find out which kind of music
is most popular in your class.

Translation of NOTES (SB p. 45)
Most people enjoy listening to music, so it’s a good topic of conversation to use when
you are making friends. Most of the time, people will talk about the music that they like
to listen to. However, if you want to express dislike, you can say, e.g.

I don’t really like classical music. I prefer rock.
If you want to express a very strong feeling of dislike, you can say, e.g.

I hate pop music.
or

I can’t stand pop music.

Answer key: Review 2 (SB p. 66)

1 1. c    2.  b    3.  a

2 Satoko: What kind of music do you listen to, Linda?
Linda: Classical music, mostly. How about you?

Satoko: Well, I quite like classical music, but I prefer traditional Japanese music.
Linda: Actually, I like traditional Japanese music too. What’s your favorite

instrument?
Satoko: I really like the shamisen.
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Unit 3

WHAT BLOOD TYPE ARE YOU?
TOPIC

Personality types

LANGUAGE FOCUS
Adjectives to describe personality types: ambitious, calm, careful, creative, diplomatic,
enthusiastic, flexible, hardworking, healthy, independent, rational, reliable, sensitive,
strong, well-organized

Asking and answering questions about blood types:
• What blood type are you?
• I’m type A/B/O/AB.
• I don’t know.
• You don’t know your blood type?
• No, I don’t.

Talking about blood types and personality:
• I think you are type A.
• What does that mean?
• That means you are calm and hardworking.
• Type AB people are rational and well-organized.

Verbs: be, know, mean, sound

Language Focus SB p. 46

Review 3 SB p. 67

WARMER
Write on the board:

Horoscopes
Chinese astrology
Blood types

Ask students what these have in common, e.g. They are all used to describe personality.
You may like to add that the blood type theory of personality is similar to astrology in the
West. Some people will believe in it and others will dismiss it as nonsense. Do encourage
your students to talk about their blood type in a light-hearted way and to see it as an
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opportunity to learn useful vocabulary to describe personality. Tell them they can make
up their blood type if they don’t know it.

Write Blood Types on the board. Ask students how many blood types there are. Elicit and
write under the heading:

Type O
Type A
Type B
Type AB

Then write Personality Types next to Blood Types. Elicit adjectives to describe personal-
ity, e.g. hardworking, ambitious, etc. Put students in groups of three or four and ask them
to think of an adjective to describe each blood type personality. Encourage them to use
bilingual dictionaries. Stop them after two or three minutes and write the adjectives on
the board. Get students to translate for each other if necessary. Finally, model the adjec-
tives for students to listen and repeat.

1
Ask students to open their books and look at the blood types and personality types. Ask
them to match the blood types and personality types. Tell them to guess if they don’t
know.

Now tell students they are going to listen to three conversations about blood types.
Play the recording and ask them to listen and match each blood type with a personality
type.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: Type O: d    Type A: c    Type B: a    Type AB: b

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: That means you are creative.
Conversation 2: I knew it!
Conversation 3: How do you know?
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OPTIONAL
Before going on to Exercise 3, make sure students understand and can pronounce the
personality type adjectives. First write the adjectives on the board. Then get students to
underline the stressed syllable:

creative
independent
rational
well-organized
calm
hard-working
enthusiastic
ambitious

Model the adjectives for students to listen and repeat.

Then get students to ask each other about their personalities:
Are you creative?
Yes, I think I am.
No, I don’t think so.
I don’t know.
I’m not sure.

EXTENSION
Get students to talk about their families. First tell them about yours, e.g.

My son is calm and hard-working.
My daughter is ambitious.
My sister is creative.
What about your family?

3
Ask students to close their books. Tell them they are going to hear Tomoko and Frank
talking about blood types.

First listening:
Ask students to listen and say what blood group Tomoko thinks Frank is. Write on the
board:

Does Frank know his blood type?
What blood type does Tomoko think Frank is?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.
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Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What blood type is he?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and describe the people according to their blood type.
Check they know what the new adjectives mean. Get them to look them up in Glossary if
necessary. Then model the new words for students to listen and repeat.

Now tell them they are going to have a conversation about blood types. Make sure
students know they don’t have to use their own blood types. They can choose a different
one if they like. Model the dialog with several students before putting them in pairs to do
the exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Put students into new pairs. Get them to tell each other about their previous partner, e.g.

Yuka is Type AB. She’s rational and well-organized. She thinks she’s quite diplomatic
but she doesn’t think she’s strong.

Translation of NOTES (SB p. 46)
Using blood type as a way of defining personality is similar to using horoscopes and the
Chinese Zodiac. Most western people will know what sign of the Zodiac they are and
many will also know what animal they are in the Chinese Zodiac. However, many
Westerners won’t know their blood type or may be unfamiliar with the idea of associat-
ing blood type and personality. Many people will enjoy talking about horoscopes and
blood types regardless of whether they believe in them or not.
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Answer key: Review 3 (SB p. 67)

1 1. creative
2. sensitive
3. enthusiastic
4. ambitious
5. hardworking

2 Kaoru: What blood type are you, Chris?
Chris: I’m type AB.

Kaoru: Ah! That means you are rational.
Chris: Really? I’m not so sure.

Kaoru: And type AB people are also diplomatic.
Chris: Well, I think I’m quite diplomatic.
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Unit 4

WHAT A BEAUTIFUL COAT!
TOPIC

Paying a compliment

LANGUAGE FOCUS
Clothing and objects: boots, coat, glasses, jacket, pen, shoes, suit, sweater, watch

Paying compliments:
• I really like your watch.
• What a nice sweater!
• Those glasses really suit you!

Responding to compliments:
• Thank you.
• Thanks, I got it/them last week.
• Actually, it was/they were a gift.

Verbs: be, do, get, like, look, suit

Language Focus SB p. 47

Review 4 SB p. 67

WARMER
Revise items of clothing and personal objects such as watches and pens. First get stu-
dents to name yours, e.g.

shirt
pants
sweater
shoes
watch
glasses

Put the list up on the board and get students to add to it from their own possessions, e.g.
boots
cell phone
handbag
purse
hat
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Next, compliment each student in turn, e.g.
I really like your watch/shoes/jacket!

They may look embarrassed and not know what to say. Tell them all they need to do is
say Thank you.
Then write on the board:

I really like your glasses.
Thank you.

Model the exchange first and then get all the students to stand up and compliment each
other.

1
Ask students to open their books and look at the pictures. Tell them they are going to
listen to three conversations about the items illustrated.

Play the recording and ask them to listen and check the items they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: c, d, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I really like your watch!
Conversation 2: Where did you get it?
Conversation 3: Those glasses really suit you.

OPTIONAL
Before going on to Exercise 3, check that students know when to use suit (first, second
and third person plural) and suits (third person singular). Write on the board:

suit or suits?
That jacket really ________ you.
Those boots really ________ you.
This sweater doesn’t really ________ me.
Those shoes don’t really ________ me.

Make sure your students realize that it would be rude to tell someone that something
didn’t suit them, but that it’s fine to say it about yourself. We often say we didn’t buy an
item because it didn’t suit us.
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3
Ask students to close their books. Tell them they are going to hear Emily and Shingo
talking about an item of clothing.

First listening:
Ask students to listen and say what item of clothing Emily and Shingo are talking about.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What does she like?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions,  be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the items. Tell them they are going to
choose an item and have a conversation, complimenting each other on their clothes or
personal possession.

Remind students that they can either say their item was a gift or they can say where they
bought it. Ask students to suggest various shops or department stores and write them on
the board. Tell them they can also say they got their items when they were traveling, e.g.

I got it in Paris./I got them in New York.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.
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OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Now get your students to compliment each other on their own personal possessions or
clothing. If appropriate and if your students are all women, introduce items such as
jewellery (necklace, ring, bracelet, earrings), hair accessories (hair clip, ribbon,
headband, ponytail holder, comb) and make-up (lipstick or eye shadow).

Translation of NOTES (SB p. 47)
People are often embarrassed when someone pays them a compliment. The easiest and
politest thing to do when given a compliment is simply to say “Thank you.” The person
complimented often goes on to say where he or she got the object or piece of clothing or
who gave it to them. In Western countries it is not considered impolite for women to
comment on each other’s appearance, provided it is complimentary.

Answer key: Review 4 (SB p. 67)

1 1. c    2.  b    3.  a

2 1. Is it new
2. did you get it
3. it really suits you
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Unit 5

WOULD YOU LIKE TO COME OVER
FOR COFFEE?

TOPIC
Invitations

LANGUAGE FOCUS
Making an invitation:
• Would you like to come over for coffee?
• How about Thursday?

Accepting an invitation:
• Yes, I’d love to.
• Thank you for the invitation.
• Thanks for inviting me.

Declining an invitation:
• I’m sorry, I can’t.
• I have an appointment then.

Verbs: ask, be, come over, go out, have, invite, like, love, meet, thank

Language Focus SB p. 48

Review 5 SB p. 68

WARMER
Write Invitation on the board. Ask students what they would invite their friends and
family to do after work, after this lesson or on the weekend. Give an example: Would you
like to go to the movies? Put students in groups and ask them to make a list of places and
things to do.

After two or three minutes, ask students to stop. Invite a student to write their list on the
board. Then, get students to come up and add to it until everybody’s suggestions are on
the board. To check pronunciation, model the items for students to listen and repeat.
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Possible list
Would you like to . . .

go to the movies?
go to the theater?
go to a concert?
go to a pachinko parlour?
go shopping?
go to a restaurant?
go bowling?
go fishing?
etc.

Get students to do a practice drill in pairs. (If they ask, tell them they will learn how to
decline an invitation later.)

Example
Student A: Would you like to go to the movies?
Student B: Yes, I’d love to. Would you like to go to the theater?
Student A: Yes, I’d love to. Would you . . .

1
Ask students to open their books and look at the pictures in pairs. Read out the invita-
tions and ask students to repeat. Check pronunciation. Then, ask them to point to each
picture as you say it (out of order). Students can then practice in pairs, pointing and
naming.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and check the invitations they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Thanks for inviting me.
Conversation 2: I’m sorry, I can’t.
Conversation 3: Maybe another time.
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OPTIONAL
Before going on to Exercise 3, do the drill you did in the Warmer again, using the invita-
tions on the board. This time, get students to decline the invitation, saying:

I’m sorry, I can’t. I have an appointment then.

Example
Student A: Would you like to go to the movies?
Student B: I’m sorry, I can’t. I have an appointment then. Would you like to go to the

theater?
Student A: I’m sorry, I can’t. I have an appointment then. Would you . . .

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Masaya and Rita.

First listening:
Ask students to listen and say what Masaya invites Rita to do.
Write on the board:

What? (elicit the new Meryl Streep movie)
When? (elicit on Thursday)
What time? (elicit at 7:00)
Where? (elicit outside the movie theater)

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What does the woman invite her friend to do?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Make sure they understand the reasons
for declining the invitations, e.g. having an appointment, meeting someone else,
babysitting. Before going on to make the conversations, model the words in brackets for
students to listen and repeat.
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With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to read the situations. Tell them they are going to choose one and have a
conversation, inviting each other to do something. Tell them to underline any words they
don’t know and check them in the glossary.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Get students to fill a mock diary with appointments and invitations.
First, put your mock diary on the board (make sure students understand this isn’t really
your personal diary, just make believe), e.g.

a.m.

Monday Tuesday Wednesday Thursday Friday Saturday Sunday

exercise
class

p.m. babysit

lunch with
mother

dinner with
friends

Fill in four appointments and leave the rest blank.

Then get students to do the same for their week. Monitor and help. This shouldn’t take
longer than 10 minutes.

Then start inviting students to do things with you in your free time, e.g.
Would you like to go to the movies on Monday evening, Maki?

If Maki is free then, write movie with Maki in the correct place in the diary. If she’s busy,
find another time to do something together, or say Maybe another time. Carry on until
you’ve filled your diary.

Then, get students to stand up and invite each other to do things in their free time until
their diaries are full. Monitor and help with pronunciation and intonation where neces-
sary.
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Translation of NOTES (SB p. 48)
We use would you like to + verb to make invitations. When accepting an invitation, we
usually say I’d love to./That would be great. or Yes, please. In order not to sound rude
when declining an invitation, we normally apologize and give a reason, e.g.

I’m sorry. I have an appointment then.
The person inviting you can then make a new offer, e.g.

How about Thursday?
or make it clear that the offer is open in the future, e.g.

That’s too bad. Maybe another time.
Sometimes, we don’t know if we are free on a particular day and need to check that the
invitation doesn’t clash with another appointment. We can then say, e.g.

I’ll check my diary and get back to you.
I’m not sure if I’m free. Let me get back to you.

We can also say this when we want to decline an invitation but cannot think of a good
reason right away. This gives people time to think up an excuse not to accept an invita-
tion.
It would be considered very rude to decline an invitation by saying only No, thank you.

Answer key: Review 5 (SB p. 68)

1 1. Would you like to come over for coffee tomorrow?
2. I have an appointment tomorrow.
3. Let’s meet outside the movie theater.

2 Andrea: Would you like to meet for lunch on Wednesday?
Minoru: On Wednesday? Oh, I’m sorry. I’m meeting my sister then.
Andrea: Oh, that’s too bad. How about Thursday?
Minoru: Yes, that would be great! Thanks for inviting me.
Andrea: You’re welcome.
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Unit 6

ARE YOU GOING TO WATCH
THE GAME TONIGHT?

TOPIC
Spectator sports

LANGUAGE FOCUS
Sports: baseball, basketball, golf, judo, soccer, tennis, sumo

Asking and answering questions about spectator sports:
• Are you going to watch the baseball game tonight?
• Yes, I’m looking forward to it.
• Oh, no, I don’t think so. I don’t really like baseball.
• What sports do you like?
• Which team do you cheer for?
• I’m a Nagoya Grampus fan.

Verbs: cheer, find out, like, look forward to, mind, switch on, want, watch

Language Focus SB p. 49

Review 6 SB p. 68

PREPARATION
Collect photos of some or all of the sports in the unit. Stick them onto card so that you
can hold them up in front of the class.

WARMER
Start the lesson by showing students your pictures and eliciting the sports. Check pro-
nunciation and spelling. Make a list of sports on the board, e.g.

sumo
soccer
tennis

If you haven’t had time or were unable to make up flashcards, write Sports on the board.
Ask students to work in pairs and make a list of sports. After two or three minutes, invite
a student to write their list on the board. Then elicit any other sports not already included.
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1
Ask students to open their books and look at the pictures.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What sports do you like?
Conversation 2: I’m a Yomiuri Giants fan!
Conversation 3: Who do you like?

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Jack and Kayo.

First listening:
Ask students to listen and say what sports Jack and Kayo like.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What sport are they going to watch today?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.
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Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, model the words in brackets for students to listen and repeat. Make sure they can
pronounce tournament.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the sports. Model the new words for
students to listen and repeat. Tell them they are going to choose one of the sports and
have a conversation.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION 1
Get students to talk about the sports they have recently watched. This time they need to
use the past tense, e.g.

Did you watch the soccer game last night?
Yes, I did. It was a great game/a terrible game.
No, I didn’t. I don’t really like soccer.

Before they start, elicit adjectives to describe sports, e.g.
awful
boring
dreadful
exciting
interesting
terrible
thrilling

Monitor and help with pronunciation and intonation where necessary.

EXTENSION 2
Do a class survey. Get student to ask everybody in the class what their favorite sport is
and who they cheer for. Write on the board:

What’s your favorite sport?
Who do you cheer for?

Then get students to count their results and see if they all agree.
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Translation of NOTES (SB p. 49)
Sports or sporting events are popular subjects of conversation when people are getting
to know each other, particularly for men. When talking about sports teams, it is very
common for people to ask each other who they cheer for, e.g.

Who do you cheer for?
I cheer for Nagoya Grampus./I’m a Nagoya Grampus fan.

In British English, people say
Who do you support?
I support Nagoya Grampus.

Answer key: Review 6 (SB p. 68)

1 1. soccer
2. baseball
3. team
4. tennis
5. game

2 1. to watch the golf tournament tomorrow
2. what sports do you like
3. I like them too
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Unit 7

DO YOU HAVE ANY PETS?
TOPIC

Pets

LANGUAGE FOCUS
Pets: bird, canary, cat, dog, goldfish, hamster, parakeet, rabbit, tropical fish, turtle

Asking and answering questions about pets:
• What a cut dog!
• Do you have any pets?
• Yes, we have a cat.
• No, we don’t. Our apartment is too small.
• We aren’t allowed to keep pets in our condo.

Verbs: be, do, guess, have, keep

Adjectives: cute, gorgeous, lovely, small, sweet

Language Focus SB p. 50

Review 7 SB p. 69

PREPARATION
Collect photos of some or all of the pets in the unit. Stick them onto card so that you can
hold them up in front of the class.

WARMER
Start the lesson by showing students your pictures and naming the pets. Check pronun-
ciation and spelling. Make a list of pets on the board, e.g.

dog
cat
tropical fish

If you haven’t had time or were unable to make up flashcards, write Pets on the board.
Ask students to work in pairs and make a list of pets. After two or three minutes, invite a
student to write their list on the board. Then elicit any other pets not already included.
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1
Ask students to open their books and look at the pictures. Ask them to name the pets. If
you haven’t done the warmer, model each pet and ask students to listen and repeat and
then practice in pairs.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and check the pets they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, d, e, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I’m thinking of getting a dog.
Conversation 2: Our apartment is too small.
Conversation 3: We aren’t allowed to keep pets in our condo.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Sanae and Luke.

First listening:
Ask students to listen and say if Sanae or Luke have any pets. Write on the board:

Do they have any pets?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.
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4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Do they have any pets?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the pets. Model the new words for students
to listen and repeat. Tell them they are going to choose a pet and have a conversation.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION 1
Put students into new pairs. Get them to tell each other about their previous partner, e.g.

Kumi doesn’t have any pets. She isn’t allowed to keep animals in her apartment.

EXTENSION 2
Do a class survey. Get student to ask everybody in the class if they have any pets.
Then put the results on the board, e.g.

Three students have cats.
Two students have dogs.
One students has a goldfish.
etc.
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Translation of NOTES (SB p. 50)
Many people would like to keep a pet, but cannot because of their lifestyle: their apart-
ment is too small, they aren’t allowed to keep animals in their condo, their partner is
allergic or doesn’t like animals. Other reasons include travel and long working hours. If
these are your reasons for not keeping a pet, you can say:

I don’t have a pet because I travel too much.
or

I can’t look after a pet because I work very long hours.

Answer key: Review 7 (SB p. 69)

1 1. b    2.  e    3.  a    4.  d    5.  c

2 Sarah: Do you have any pets, Reiji?
Reiji: Yes, I have a cat. How about you?

Sarah: We don’t have any pets.
Reiji: Oh, that’s a shame. Why not?

Sarah: My partner is allergic to cats and dogs.
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Unit 8

I’M TAKING A COMPUTER CLASS THESE DAYS
TOPIC

Occupations, part-time jobs and volunteer work

LANGUAGE FOCUS
Occupations: caregiver, full-time mother, part-time, retired, volunteer work

Asking and answering questions about occupations:
• What are you doing these days/at the moment?
• I’m doing some volunteer work.
• I’m taking a computer class.
• Where are you working?
• I’m working at a nursing home.

Verbs: be, care, design, help out, take, work

Language Focus SB p. 51

Review 8 SB p. 69

PREPARATION
Bring in some brochures on volunteer work and adult education classes if you can get
hold of any. There should be advertisements in magazines and newspapers.

WARMER
Show your students your brochures on volunteer work and adult education if you could
get hold of any. If not, write Volunteer Work and Adult Education on the board. Then ask
students to work in pairs and make a list of volunteer work and courses. Give them an
example first, e.g. helping out at schools, doing a cookery course.
After two or three minutes, elicit students’ suggestions and make a list on the board.

1
Ask students to open their books and look at the pictures. Ask Where are they? What are
they doing? Elicit At a nursing home, at an elementary school, at a computer class.
Make sure you point out the wheelchair in picture a., the book in picture b. and the
computer in picture c.
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Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What are you doing these days?
Conversation 2: I’m only working part-time now.
Conversation 3: I’m working as a caregiver.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Diana and Yukari.

First listening:
Ask students to listen and answer the questions on the board:

What is Diana doing these days?
What is Yukari doing at the moment?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What are they doing these days?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.



40

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and describe them. Add some more detail, e.g.

She’s reading to her children.
He’s sweeping.
He’s picking up trash.
He’s learning to cook.
She’s giving her parents a meal.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION 1
Your students may be homemakers, full-time mothers, doing full-time or part-time jobs.
They may be retired, doing volunteer work or working as caregivers. If appropriate, get
students to talk about what they are doing and what they would like to do in the future.
Write on the board:

At the moment, I’m . . .
In the future, I’d like to . . .

Elicit a couple of examples, e.g.
At the moment, I’m a full-time mother.
In the future, I’d like to work part-time.

Now get students to write sentences about themselves. Then put students in groups to
talk about their present occupations and what they’d like to do in the future.

EXTENSION 2
Play a game. Get students to write down what they’d like to do in the future on a small
piece of paper, e.g.

I’d like to do volunteer work.
I’d like to do a cookery course.
I’d like to help out at my grandchildren’s school.

Monitor and help students with their sentences.
Collect the sentences. Then read each out and ask the other students to guess who it is.
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Translation of NOTES (SB p. 51)
In British English volunteer work is called voluntary work, and a caregiver is a carer.
Many retired people and full-time mothers also look after elderly or disabled relatives
and do volunteer work (fund raising and helping out in schools and hospitals). A popular
volunteer activity in the US is working in thrift shops (or charity shops in the UK). If
this is what you do, you can say:

I do volunteer work at a thrift shop.

Answer key: Review 8 (SB p. 69)

1 1. volunteer
2. caregiver
3. full-time
4. part-time
5. retired

2 1. at the moment
2. working at a school
3. as a caregiver
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Unit 9

I’M GOING TO WASH THE CAR
TOPIC

Future plans

LANGUAGE FOCUS
Activities:
• cook lunch/dinner
• do some housework/ironing/gardening
• meet friends for coffee/lunch/dinner
• take my family to an amusement park/a museum
• take the dog for a walk
• wash the car

Asking and answering questions about future plans:
• What are you going to do this morning/evening?
• First, I’m going to wash the car.
• Then I’m going to cook dinner.
• That sounds like hard work!

Verbs: come along, cook, do, hope, meet, sounds, stay, take, wash

Language Focus SB p. 52

Review 9 SB p. 70

PREPARATION
Collect some photos of activities such as cooking, meeting friends, going to a museum/
the movies/an amusement park, playing golf, watching TV, etc. Use these pictures to ask
students yes/no questions, e.g.

Are you going to cook dinner this evening?
Are you going to meet some friends after work?
Are you going to take your children to a museum on the weekend?
etc.
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WARMER
First write on the board:

this afternoon
this evening
tomorrow
on the weekend
next week

Check that students understand that these are in the future.

Now using the pictures you collected, introduce going to for future plans by asking
students yes/no questions. Hold up a picture and ask, e.g.

Are you going to meet some friends for dinner this evening?
Are you going to play golf on the weekend?

Students answer Yes, I am or No, I’m not.
Then, write the questions on the board, model them for students to listen and repeat and
then get them to practice the exchange in pairs. Monitor and help with pronunciation and
intonation where necessary.

1
Ask students to open their books and look at the pictures. Read out the activities and ask
students to listen and repeat.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and check the activities they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, c, d, e, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What are you going to do this evening?
Conversation 2: I’m going to take my family to an amusement park.
Conversation 3: First, I’m going to take the dog for a walk.
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3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Sarah and Makiko.

First listening:
Ask students to listen and say what Sarah and Makiko are going to do this morning.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask What are they going to do this afternoon?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and describe them. Model the activities for students
to listen and repeat. Then tell them they are going to choose an activity and talk about
what they are going to do this morning.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.
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EXTENSION
Get students to talk about their future plans for the next few days. Write on the board:

What are you going to do this afternoon?
this evening?
tomorrow?
on the weekend?
next week?

Monitor and help with pronunciation and intonation where necessary.

Translation of NOTES (SB p. 52)
We use going to + verb to talk about future plans. If going to is followed by the verb go,
it isn’t necessary to include it in the sentence, e.g.

I’m going to go to a restaurant this evening.
I’m going to go to a party tomorrow.

If you haven’t got any fixed plans, you can say, e.g.
I’m not sure what I’m going to do.

or
I don’t know what I’m going to do.

If you are going to do lots of things in sequence, you can use sequence adverbs (first,
then, after that, finally) to introduce each new activity, e.g.

First, I’m going to do some housework. Then, I’m going to do some ironing. After that,
I’m going to cook dinner. Finally, I’m going to wash the car.

Answer key: Review 9 (SB p. 70)

1 1. c    2.  e    3.  a    4.  b    5.  d

2 1. to do this evening
2. I’m going to cook dinner
3. I hope you have a good time
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Unit 10

I’M LOOKING FOR THE SUBWAY STATION
TOPIC

Directions

LANGUAGE FOCUS
Asking for directions:
• Excuse me.
• Can you tell me how to get to the post office?
• I’m looking for the drugstore.

Giving directions:
• It’s not far from here.
• Go straight along this street.
• Take the first/second/third left/right.
• You’ll see it next to the bank.

Verbs: get to, go, look for, miss, see, take, turn

Language Focus SB p. 53

Review 10 SB p. 70

WARMER
Check that students know the following vocabulary: left, right, go straight along and
first, second, third.
Draw an arrow to the right →. Elicit right.
Draw an arrow to the left ←. Elicit left.
Draw an arrow straight up ↑. Elicit straight on.
Get students to practice in pairs, pointing right, left and straight on.
Then write on the board 1st, 2nd, 3rd and elicit first, second and third.
Do some exercises with your students. Get them to stand up. Then give them instruc-
tions, e.g.

Lift your left arm.
Turn to the right.
Walk straight on.
Turn left.
Touch the second chair on your right.
etc.
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Choose instructions according to your classroom space and keep them fairly simple. It
might help if you stand with your back to your students and do the exercises as well,
lifting your left arm, turning right, and so on.

1
Ask students to open their books and look at the maps. If you did the warmer, ask them
to have a go at giving directions. They should manage at least turn right, turn left.

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the maps.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  1    b.  3    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Turn right.
Conversation 2: You can’t miss it!
Conversation 3: It’s next to a gas station.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Greg and Kei.

First listening:
Ask students to listen and say if these sentences are true of false.
Write on the board:

True or false?
Greg wants to go to Sogo.
You go past the drugstore and then turn right.
You’ll see it on your right.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.
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Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation. Play the recording
with books closed. Ask Where does he want to go?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the map and read out the places. Then tell them they are going to
practice giving directions to the places on the map.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

EXTENSION
Draw a larger map on the board with four roads across and four along. Mark a point with
a cross to show where you are. Say I am here. Then get students to put places on the map
by giving you directions, e.g.

Go straight along for three blocks. Then turn left. The library is on your right.
As students speak, follow the route with your finger or pen. Then mark the place with a
box and name, e.g. library.
When the map has lots of places marked on it, students can use it to give each other
directions.
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Translation of NOTES (SB p. 53)
Giving and understanding directions in your own language can be difficult. In a foreign
language it can seem impossible. However, once you learn left, right, go straight along,
blocks and turn, you are well on the way to being able to give and receive directions.

When being given directions, you may want to ask for repetition, e.g.
Sorry, can you say that again, please?

When giving directions, it is common to repeat them at least once to make sure the
person needing directions doesn’t get lost.

Answer key: Review 10 (SB p. 70)

1 1. c    2.  a    3.  b

2 Keita: Excuse me. Can you tell me how to get to the library?
Emily: Sure. Go straight along this street, past the coffee shop.
Keita: OK.
Emily: Then turn right, and you’ll see it next to the subway station.
Keita: Thank you very much.
Emily: You’re welcome.
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Unit 11

DO YOU REMEMBER WHEN YOU WERE IN
HIGH SCHOOL?

TOPIC
Memories

LANGUAGE FOCUS
School subjects: English, math, science

School games: dodgeball, skipping rope, tag

School and college sports: baseball, soccer, tennis

Asking and answering questions about memories:
• Do you remember when you first spoke to a foreigner?
• Do you remember when you were in high school?
• How old were you?
• What was your favorite subject?
• I used to like/hate math.

Verbs: fly, happen, hate, remember, ride, say, see, speak, think, used to

Language Focus SB p. 54

Review 11 SB p. 71

WARMER
Write on the board:

elementary school
high school

Then ask your students What do you remember about your elementary school/high
school?
Tell students a little about your school days, e.g.

I went to elementary school when I was 6. I really liked my teacher. She was called . . .
My high school was really big. It was called . . . My favorite subject was . . .

Elicit some information about your students’ elementary and high school days and put it
on the board. Don’t spend more than about five minutes on this. Give them a chance to
talk about it again at the end of the lesson.
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1
Ask students to open their books and look at the pictures. Ask them to describe each
picture (a. a high school classroom, b. a little girl riding a bicycle, c. a young woman
speaking to a man).

Now tell students they are going to listen to three conversations. Play the recording and
ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  2    b.  3    c.  1

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: So, where were you?
Conversation 2: Let me see . . .
Conversation 3: I guess I was about 4.

OPTIONAL
If you think your students would be happy to say what age they were when they learned
to do certain things, you could do the following exercise.
Write on the board:

How old were you when you learned . . .
to ride a bicycle?
to swim?
to drive a car?
to cook?
to use a computer?
to play a musical instrument?
to sew?
to knit?

Model the questions and then get your students to ask you first. Answer giving your age
(e.g. I think I was 4) or saying, e.g. Actually, I can’t sew or Sorry, I can’t remember.
Then get them to ask each other. Monitor and help with pronunciation and intonation
where necessary.
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3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Alice and Motoko.

First listening:
Ask students to listen and answer.
Write on the board:

How old was Motoko when she went to Guam?
How did she get there?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about memories, this
time about school days. Before you play the recording, spend five minutes eliciting
school subjects, games and sports. Put them on the board and model for students to listen
and repeat.

Then play the recording with books closed. Ask What was his favourite school subject?
What was his least favorite subject?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Before you go on to do Exercise 5, play a guessing game with used to.
First ask students to read the Notes on p. 54. Check they understand when to use used to.
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Then write three sentences about yourself, e.g.
I used to play baseball every day when I was a kid.
I used to really like math.
I used to hate doing homework.

Get students to write three sentences about themselves with used to. Tell them not to
show them to each other. Monitor and check that the sentences are correct grammatically.
Then ask your students to hand the sentences in. Read them one by one and ask the class
to guess who wrote them.

5
Ask students to read the information on elementary school, high school and college.
Then ask them to choose one to talk about.

Now model the conversation with several students before putting them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Put students in groups of three or four. Get them to talk about their childhood memories
and find one thing in common. Put on the board:
• elementary school
• high school
• college
• favorite subjects, games and sports
• the first time you flew in an airplane
• the first time you spoke to a foreigner
• when you learned to ride a bicycle
Once they have found one thing in common, get them to write it down and then tell the
class, e.g.

We used to hate dodgeball.
Our favorite school subject was science.
We were all 10 when we first few in an airplane.

Monitor and help with pronunciation and intonation where necessary.
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Translation of NOTES (SB p. 54)
When talking about the past, especially prolonged periods such as your childhood or
youth, we often use used to + verb, e.g.

We used to play soccer on the weekend.
We used to go to the movies after work.

The phrase used to means that these activities were habitual. On the other hand, if we
say, e.g.

We played soccer on the weekend.
We went to the movies after work.

it could mean that we did it only once.
We also use used to when we are being particularly nostalgic, e.g.

We used to have great holidays.
We used to play together all the time.

Answer key: Review 11 (SB p. 71)

1 1. c    2.  d    3.  b    4.  a    5.  e

2 1. were in high school
2. your favorite sport
3. used to hate baseball



55

Unit 12

WOULD YOU LIKE TO TRY
SOME JAPANESE FOOD?

TOPIC
Japanese food

LANGUAGE FOCUS
Food: beef, buckwheat, curry, fish, meat, noodles, pancake, pizza, sauce, seafood, stock,
vegetables

Asking and answering questions about Japanese food:
• Would you like to try some Japanese food for lunch?
• How about sukiyaki?
• I’m not sure.
• What exactly is it?
• It’s beef and vegetables cooked in stock.
• It sounds delicious.
• I’m sorry but I’m a vegetarian.

Verbs: cook, eat, sound, try

Adjectives: cold, deep-fried, delicious, grilled, raw, wonderful

Language Focus SB p. 55

Review 12 SB p. 71

PREPARATION
Make flashcards. Collect photos of food, e.g. meat, vegetables, noodles, rice, etc. Stick
them onto card so that you can hold them up in front of the class.

WARMER
If you prepared flashcards in advance, use them to elicit different foods. Then write them
on the board.
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If you don’t have any flashcards, you may like to write the following headings on the
board: Protein, Carbohydrate, Vegetable. Then give some examples, e.g. chicken, bread,
broccoli. Ask:

Is chicken protein, carbohydrate or vegetable?
Elicit:

Chicken is protein.
Do the same for the other examples.

Then get students to list different foods under each heading, e.g.
Protein Carbohydrate Vegetable
meat rice carrots
fish noodles beans
eggs potatoes cabbage

Model the different food items for students to listen and repeat. Then get students to
work in pairs and ask each other what they like to eat. Write on the board:

What do you like to eat?
What don’t you like?
I like . . . but I don’t like . . .

Ask them to find three things they and their partners don’t like to eat. Get them to write
them down and tell the rest of the class, e.g.

We don’t like cheese, bacon or cabbage.

1
Ask students to open their books and look at the pictures. Ask them to name the dishes.
Then read out the ingredients for students to listen and repeat.

Now tell students they are going to listen to three conversations about food. Play the
recording and ask them to listen and check the ingredients they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, d

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I’m not sure.
Conversation 2: What exactly is it?
Conversation 3: I’d like to try that!
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3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Seiji and Kate.

First listening:
Ask students to listen and say if these sentences are true of false.
Write on the board:

True or false?
Kate would like to try sukiyaki.
Kate is a vegetarian.
Kate eats meat.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about Japanese food.
Play the recording with books closed. Ask What is he going to try?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the dishes and ingredients. Model the new
words (e.g. buckwheat, pizza, pancake) for students to listen and repeat.



58

OPTIONAL
Before going on to the conversation, do a drill. Write on the board:

What exactly is tempura?
sashimi?
teppanyaki?
sukiyaki?
soba?
okonomiyaki?
kare raisu?

Get students to ask you first. Answer, e.g.
It’s deep-fried seafood and vegetables.

Then get students to work in pairs, asking each other what each dish is.

Now get students to have a conversation as in the example. First model the conversation
with several students. Then put them in pairs to do the exercise. Monitor and help with
pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Do a class survey. Get student to ask everybody in the class what their favorite dish is.
Write on the board:

What’s your favorite dish?
Then get students to make a note of the answers and count their results. See if they all
agree.

Translation of NOTES (SB p. 55)
Japanese food is very popular in Western countries, but many people only know about
sushi. A visitor to Japan would be very unlikely to know about sukiyaki or okonomiyaki,
for example. Being able to describe them should be helpful in a social situation.

Answer key: Review 12 (SB p. 71)

1 1. vegetables    2.  seafood    3.  buckwheat
4. grilled meat    5.  stock

2 Masayo: Would you like to try soba for lunch?
Thomas: I’m not sure. What exactly is it?
Masayo: It’s cold buckwheat noodles with a sauce.
Thomas: Mmm, yes, I’d like to try that!
Masayo: Good. There’s a great soba restaurant near here.
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Unit 13

WE’RE FLYING TO SINGAPORE
TOPIC

Going on vacation

LANGUAGE FOCUS
Vacation destinations: Bangkok, Beijing, Guam, Hawaii, Hong Kong, Paris, Singapore,
Sydney, Venice

Places to visit on vacation: Hilo Tropical Gardens, Micronesia Mall in Dededo, Newton
Circus, Piazza San Marco, the Blue Mountains, the Forbidden City, the Musée d’Orsay,
the Opera House

Asking and answering questions about vacations:
• Are you going anywhere during Golden Week?
• Where are you going on vacation this year?
• We’re going to Sydney.
• Have you been there?
• Make sure you visit the Opera House.
• Thanks for the tip!

Verbs: enjoy, fly, go, have, hope, live, make sure, spend, visit

Adjectives: best, different, fun, great, romantic, wonderful

Language Focus SB p. 56

Review 13 SB p. 72

PREPARATION
Make flashcards. Collect photos of popular holiday destinations. Stick them onto card so
that you can hold them up in front of the class.

WARMER
If you prepared flashcards in advance, use them to elicit different holiday destinations.
Then write them on the board.

If you don’t have any flashcards, write Holiday Destinations on the board. Then ask
students to work in pairs and make a list of popular holiday destinations. First ask Where
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do you like to go on vacation? Put a few examples on the board. Then get students to add
to the list. Model the places for students to listen and repeat.

EXTENSION
Do a drill using the holiday destinations on the board. Write on the board, e.g.

Have you been to Guam?
Ask various students. Then write on the board:

Yes, I have./No I haven’t.
Then get students to ask each other about all the places they listed on the board. Monitor
and help with pronunciation and intonation where necessary.

1
Ask students to open their books and look at the pictures. Ask them to name the cities.

Now tell students they are going to listen to three conversations about vacations. Play the
recording and ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  2    b.  1    c.  3

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Have a wonderful vacation!
Conversation 2: Thanks for the tip!
Conversation 3: How romantic!

OPTIONAL
Before going on to Exercise 3, check students’ understanding of the present perfect and
past simple.
Write on the board:

Susan has been to London.
Ask:

Do you know when she went to London?
Elicit:

No, we don’t.
Now write on the board:

Susan __________ to London last year.
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Ask students to complete the sentence. Point out that we use the past simple when we are
talking about a specific time in the past, but we use the present perfect to talk about past
experiences in general.

To check again, ask students to complete these sentences. Write on the board:
went, ’s been or ’ve been?

Kimi ________ to Paris last year.
Sam hasn’t been to Paris but he ________ to London.
We ________ to Venice. We ________ there in 2005.
Hiroshi ________ to Hong Kong during Golden Week.
Yumie ________ to Beijing but she hasn’t been to Shanghai.
She ________ to Beijing two years ago.

EXTENSION
First, make sure your students are familiar with time expressions and can say when they
went on holiday, e.g.

last year, during Golden Week, in 1995, in 2002, two/three years ago, etc.
Put some examples up on the board and elicit some more from your students. Then
model the examples for students to listen and repeat.

Now, make a list of popular holiday destinations in Japan. Then get students to ask each
other about places they are likely to have visited, e.g.

Have you been to Okinawa?
Yes, I have./No, I haven’t.

If the answer is yes, get them to ask when, e.g.
When did you go?
I went last year/in 2005/during Golden Week.

Monitor and help with pronunciation and intonation where necessary.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Ed and Yoko.

First listening:
Ask students to listen and say where Yoko is going on vacation.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.
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4
First, tell students they are going to listen to a similar conversation about vacations. Play
the recording with books closed. Ask Where is he going on vacation this winter?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to read the information about each holiday destination. Model the informa-
tion for students to listen and repeat.

Now tell students they are going to have a conversation about vacations. Get them to
choose a destination. First model the conversation with several students. Then put them
in pairs to do the exercise. Monitor and help with pronunciation and intonation where
necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Now get students to talk about their own vacation plans. If they have no plans yet, they
can say, e.g.

We don’t have any plans to go on vacation this year.
We’re not sure where we’re going on vacation this year.

Or, if they are definitely not going on vacation, they can say We aren’t going on vacation
this year.
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Translation of NOTES (SB p. 56)
It is very common for people to ask each other where they are going on holiday,
especially in the summer. In fact, it is one of the main subjects of conversation at that
time of year. If people have been to the same place, they often give each other advice or
tips on where to go and what to see, e.g.

Make sure you visit the Opera House.
Make sure you visit the floating market.

Answer key: Review 13 (SB p. 72)

1 1. romantic
2. visit
3. souvenirs
4. scenery
5. spending

2 Ashley: Are you going anywhere on vacation this year?
Rumi: Yes. We’re flying to Guam!

Ashley: Oh, wonderful!
Rumi: Have you been there?

Ashley: Yes, I have. Make sure you visit Micronesia Mall in Dededo. You can have
fun shopping there.

Rumi: OK. Thanks for the tip!
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Unit 14

I LIKE TO READ NOVELS
TOPIC

Reading

LANGUAGE FOCUS
Reading matter: biography, book, comic, fiction, magazine, newspaper, non-fiction,
novel

Asking and answering questions about reading:
• What are you reading (at the moment)?
• Do you read much?
• What do you like to read?
• I’m reading a book about global warming.
• I usually read on the subway.
• Mostly I like to read non-fiction.

Verbs: borrow, like, prefer, read

Adjectives: best, great, latest

Language Focus SB p. 57

Review 14 SB p. 72

PREPARATION
Collect different reading matter from the unit, e.g. a novel, a biography, a comic, the
newspaper. Bring them into the lesson.

WARMER
If you collected reading matter, show it to your students and say what it is. Write it on the
board.

If you weren’t able to bring in any reading matter, ask students what they like to read and
write it on the board. Model new vocabulary for students to listen and repeat.

1
Ask students to open their books and look at the pictures. Ask them to name the reading
matter.
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Now tell students they are going to listen to three conversations about reading. Play the
recording and ask them to listen and check the reading matter they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c, e, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What are you reading?
Conversation 2: I usually read on the subway.
Conversation 3: I prefer non-fiction.

OPTIONAL
Before going on to Exercise 3, do a drill. Write on the board, e.g.

Do you like to read comics?
Then elicit other reading matter and write it on the board under comics. Make sure they
are plural except for the newspaper, fiction and non-fiction:

novels
magazines
the newspaper
biographies
fiction
non-fiction

Encourage your students to come up with other genres, e.g.
poetry
short stories
drama/plays
how-to books
historical fiction

Then get them do a practice drill in pairs, e.g.
Student A: Do you like to read novels?
Student B: Yes, I do. Do you like to read biographies?
Student A: No, I don’t. Do you . . .
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3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Brian and Madoka.

First listening:
Ask students to listen and say what Brian and Madoka like to read.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about reading. Play
the recording with books closed. Ask What do they like to read?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and name the reading matter.

Now tell students they are going to have a conversation about what they like to read. Get
them to choose their reading matter. First model the conversation with several students.
Then put them in pairs to do the exercise. Monitor and help with pronunciation and
intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.
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EXTENSION 1
Put students in new pairs and get them to tell their new partner what their old partner
likes to read. Check that they are using the third person, e.g.

Kensuke likes to read newspaper. He usually reads the paper on the subway.

EXTENSION 2
Get students to talk about their friends and family, e.g.

My daughter doesn’t like to read novels. She usually reads comics.
My son likes to read magazines about computers.
My husband likes to read biographies.

First talk about your friends and family. Then put students in groups to do the same.

EXTENSION 3
Do a class survey. Get student to ask everybody in the class what they like to read and
make a note of the answers. Write on the board:

Do most students like fiction or non-fiction?
What do most students like to read?

Translation of NOTES (SB p. 57)
When talking about reading preferences it is common to generalize and say, eg.

I like to read fiction/non-fiction/magazines/the newspaper.

You can then go on to ask, e.g.
What are you reading at the moment?
What newspaper do you like to read?

and expect a more detailed answer, e.g.
I’m reading a book about music.
I like to read the Japan Times.

Answer key: Review 14 (SB p. 72)

1 1. newspaper
2. novel
3. biography
4. magazine
5. fiction

2 1. I like to read novels
2. you reading at the moment
3. I like to read non-fiction
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Unit 15

THAT’S WONDERFUL NEWS!
TOPIC

Good news

LANGUAGE FOCUS
Giving good news:
• Did you hear the news?
• I have some good news!
• Guess what!
• I got my promotion!
• My sister just had her baby!

Responding to good news:
• Congratulations!
• That’s wonderful!
• That’s great news!
• You must be so proud!

Verbs: get engaged, get married, get promoted, graduate, hear, make, pass, start, win

Adjectives: delighted, great, happy, proud, wonderful

Language Focus SB p. 58

Review 15 SB p. 73

WARMER
Tell your students some good news about yourself, your friends or family, e.g.

I have some good news! My brother just got promoted.
Then ask

Do you have any good news?
If your students don’t come up with any good news, give them some more examples and
see if they can add to them. Write them on the board, e.g.

My granddaughter passed her exam.
My sister just got married.
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1
Ask students to open their books and look at the pictures. Model the events for students
to listen and repeat.

Now tell students they are going to listen to three conversations about good news. Play
the recording and ask them to listen and check the events they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: c, e, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Guess what!
Conversation 2: No, what is it?
Conversation 3: You must be very proud of her.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Carl and Naoko.

First listening:
Ask students to listen and say what the good news is.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about good news.
Play the recording with books closed. Ask What’s the good news?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.
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Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and say what the good news is.

Now tell students they are going to have a conversation about good news. Get them to
choose one of the pictures. First model the conversation with several students. Then put
them in pairs to do the exercise. Monitor and help with pronunciation and intonation
where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Get students to talk about their friends and family, e.g.

Guess what! My daughter just got engaged.
First talk about your friends and family. Then put students in groups to do the same.

Translation of NOTES (SB p. 58)
People like to share their good news. They often start the conversation with a question
like, e.g.

Guess what!
Did you hear the news?

The polite response to good news is:
That’s wonderful news!
That’s great news!

We usually congratulate people for things they have done themselves, e.g.
A: I got a new job!
B: Congratulations!



71

Answer key: Review 15 (SB p. 73)

1 1. b    2.  a    3.  c

2 Hiroko: Hi, Claire. Did you hear the news?
Claire: No, what is it?

Hiroko: My daughter was just accepted at Kyoto University!
Claire: Oh, that’s wonderful news! You must be very proud.

Hiroko: Yes, I am!
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Unit 16

I HAVE A TERRIBLE HEADACHE
TOPIC

Ailments

LANGUAGE FOCUS
Ailments: backache, headache, stomachache, toothache

Asking what’s wrong:
• What’s the matter?
• What’s wrong?
• Are you OK?

Saying what’s wrong:
• I have an awful headache.
• I have a slight backache.
• I have a terrible toothache.

Sympathising:
• Oh dear.
• I’m sorry to hear that.
• Oh, that’s too bad.

Making suggestions:
• You should see a doctor.
• Do you think you should see a dentist?

Verbs: feel, get, have, hope, make, see, think

Adjectives: awful, better, little, serious, slight, terrible, wrong

Language Focus SB p. 59

Review 16 SB p. 73

WARMER
Mime backache, headache, toothache and stomachache. Write them on the board and
model for students to listen and repeat. Then get students to work in pairs and mime
ailments for their partners to guess.
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EXTENSION
If your students want to talk about other ailments, you could add earache and muscle
ache to the list above. You could also introduce:

I have a pain in my . . .
or

My . . . hurts.
Then teach the relevant parts of the body, e.g.

knee, elbow, wrist, shoulder, foot, chest, etc.

1
Ask students to open their books and look at the pictures. Model the ailments for stu-
dents to listen and repeat.

Now tell students they are going to listen to three conversations about ailments. Play the
recording and ask them to listen and check the ailments they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: What’s wrong?
Conversation 2: I’ll make an appointment now.
Conversation 3: I have a slight headache.

OPTIONAL
Before going on to Exercise 3, do a drill. Get students to mime their ailments again, but
this time get them to ask each other what’s wrong.
Write on the board:

What’s the matter?
I have a . . .
That’s too bad!

First get students to read the Language Focus on p. 59. Check that they know when to
use awful, terrible, slight and little. Then do the drill with a few students before getting
the whole class to stand up, mime an ailment and ask each other what’s wrong.
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3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Martha and Sayuri.

First listening:
Ask students to listen and say what’s wrong.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about ailments. Play
the recording with books closed. Ask What’s wrong?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and say what’s wrong.

Now tell students they are going to choose an ailment and have a conversation. First
model the conversation with several students. Then put them in pairs to do the exercise.
Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.
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Translation of NOTES (SB p. 59)
You should only ask What’s the matter? or What’s wrong? if you know the person you
are asking quite well, e.g. if they are a colleague at work, a good friend, or a fairly close
acquaintance. Similarly, you would only suggest that someone see a doctor or a dentist
if you are fairly close to them.

If you don’t want to intrude, but are quite worried about someone or think they look
very ill, you could say, e.g.

Is there anything you need?
Is everything OK?

To wish someone a quick recovery, you can say, e.g.
I hope you feel better soon.
I hope it gets better soon.

Answer key: Review 16 (SB p. 73)

1 1. backache
2. toothache
3. stomachache
4. headache
5. appointment

2 1. What’s the matter
2. I’m sorry to hear that
3. I hope you feel better soon
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Unit 17

I’M SCARED OF SNAKES
TOPIC

Phobias

LANGUAGE FOCUS
Phobias: bees, birds, cockroaches, dentists, elevators, escalators, flying, heights,
lightning, public speaking, snakes, spiders

Asking and answering questions about phobias:
• Do you have any phobias?
• To tell you the truth, I do.
• I’m afraid of spiders.
• I can’t stand elevators.
• I don’t mind spiders, but I can’t stand snakes!

Verbs: hate, have, joke, mind, tell, think

Adjectives: afraid, cute, horrible, scared

Language Focus SB p. 60

Review 17 SB p. 74

PREPARATION
Collect some pictures of common phobias such as spiders, snakes and heights. Stick
them onto card so that you can hold them up in front of the class.

WARMER
Write Phobias on the board and use the pictures you collected to elicit what it means.
Check that students understand that a phobia is a very strong, often irrational fear. Make
a list of phobias on the board, e.g.

spiders
snakes
heights
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EXTENSION
Do a drill using the phobias on the board. Write on the board, e.g.

Are you afraid of spiders?
Ask various students. Then write on the board:

Yes, I am./No I’m not.
Then get students to ask each other about the other phobias they listed. Monitor and help
with pronunciation and intonation where necessary.

1
Ask students to open their books and look at the pictures. Model the phobias for students
to listen and repeat.

Now tell students they are going to listen to three conversations about phobias. Play the
recording and ask them to listen and check the phobias they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, f

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I don’t mind spiders.
Conversation 2: I’m afraid of flying.
Conversation 3: I have a fear of elevators.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Charlotte and Hajime.

First listening:
Ask students to listen and say what phobias Charlotte and Hajime have. Write on the
board:

What is Hajime afraid of?
What is Charlotte afraid of?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.
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Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about phobias. Play
the recording with books closed. Ask Do they have any phobias? What are they afraid
of?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and say what the phobias are.

Now tell students they are going to have a conversation about phobias. Get them to
choose one of the pictures. First model the conversation with several students. Then put
them in pairs to do the exercise. Monitor and help with pronunciation and intonation
where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Get students to talk about their friends and family, e.g.

A: My daughter is afraid of bees.
B: Really? I’m afraid of bees too.

First talk about your friends and family. Then put students in groups to do the same.
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Translation of NOTES (SB p. 60)
A phobia is a very strong feeling of dislike or fear of something. Some phobias are more
serious than others, e.g. a fear of flying can mean that a person is unable to go anywhere
on an airplane and therefore is limited in how they can travel. Many phobias are very
common and therefore not considered serious or a sensitive subject of conversation, e.g.
a fear of snakes and spiders. Some phobias, such as agoraphobia (a fear of open spaces),
are serious psychiatric conditions, which people would not normally discuss in a light-
hearted way.

Answer key: Review 17 (SB p. 74)

1 1. b    2.  d    3.  e    4.  c    5.  a

2 Hiroshi: Tell me, do you have any phobias?
Miriam: Yes, I do. I’m afraid of bees.
Hiroshi: Oh, I don’t mind bees.
Miriam: Really? So, do you have any phobias?
Hiroshi: To tell you the truth, I do. I can’t stand spiders.
Miriam: Oh, yes! I’m scared of spiders too.
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Unit 18

IT’S NOT THE SAME IN THE U.S.
TOPIC

Education

LANGUAGE FOCUS
Education: classroom, college, college degree, cram school, high school, junior high
school, private school, public school, student, system, uniform

Asking and answering questions about education:
• Can you tell me a bit about schools in Japan?
• May I ask you about universities in the U.S.?
• Can I ask you a question about high schools in Australia?
• Sure. What would you like to know?
• Is it true that children clean their schools themselves?
• Yes, that’s right.
• Wow! It’s different in the UK.

Verbs: be, clean, drive, have, know, start, tell, walk, want, wear

Adjectives: better, early, easy, late, private, public

Language Focus SB p. 61

Review 18 SB p. 74

WARMER
Write Education on the board. Ask students to tell you about the education system in
Japan. Ask questions, e.g.

What age do children go to school?
Do they go to kindergarten?
Do children have to go to school?/Is it compulsory?/From what age?

Then list the types of schools children go to in Japan, e.g.
kindergarten
elementary school
junior high school
high school
junior college
university
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Ask students which are compulsory. Then get them to tell you what ages children are at
each stage, e.g.

kindergarten—from 3 to 6

1
Ask students to open their books, look at the pictures and describe them.

Now tell students they are going to listen to three conversations about the pictures. Play
the recording and ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  3    b.  1    c.  2

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Can you tell me a bit about schools in Japan?
Conversation 2: What do you want to know?
Conversation 3: Is it true that children clean their schools themselves?

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Sam and Kumi.

First listening:
Write the following on the board:

True or false?
Most high school students wear a uniform in Japan.
Most high school students wear a uniform in the U.S.

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.
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4
First, tell students they are going to listen to a similar conversation about schools. Play
the recording with books closed. Ask How do children get to school in Japan? How do
children get to school in the U.S.?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the table and read the information about Japan, the U.S., Australia
and the U.K.

Now tell students they are going to have a conversation about the education system in
these countries. Get them to choose a country. First model the conversation with several
students. Then put them in pairs to do the exercise. Monitor and help with pronunciation
and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Get students to ask you about the education system in your country.
First, put them in groups and ask them to write down three questions. Encourage them to
use Is it true . . . ,  e.g.

Is it true that most children start school when they are 6?
Is it true that most people go to college?
Is it true that most high schools are very big?

Then get each group to ask you their questions. If you don’t know the answer, tell stu-
dents and ask them what it is like in Japan. You may want to research the answer and tell
them in your next lesson.
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Translation of NOTES (SB p. 61)
All over the world, parents are interested in talking about their children’s and
grandchildren’s education. People frequently enjoy comparing schools in different
countries. In developed countries, there are often more similarities than differences in
the education systems.

Answer key: Review 18 (SB p. 74)

1 1. uniform
2. cram school
3. public school
4. private school
5. school bus

2 1. Can you tell me a bit about
2. most high school students go to cram school
3. few children go to cram school
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Unit 19

HAVE YOU TRIED ACUPUNCTURE?
TOPIC

Alternative medicine

LANGUAGE FOCUS
Treatments: acupuncture, aromatherapy, Ayurveda, chiropractic treatment, osteopathy,
reflexology, reiki, shiatsu massage

Practitioners: acupuncturist, aromatherapist, Ayurveda practitioner, chiropractor, osteo-
path, reflexologist, reiki practitioner, shiatsu practitioner

Asking and answering questions about treatments:
• Have you tried reflexology?
• Have you been to an acupuncturist?
• Yes, I have./No, I haven’t.
• Does it work?
• Yes, it does.
• I went to an osteopath for my neck.

Verbs: be, feel, go, go away, have, help, recommend, try, twist, work

Language Focus SB p. 62

Review 19 SB p. 75

WARMER
Write Alternative medicine on the board. Give students a couple of examples, e.g.

shiatsu massage
reflexology

Then ask them to work in pairs and see if they can come up with any more examples.
Encourage them to use bilingual dictionaries if available. Stop after two or three minutes
and make a list on the board. To check pronunciation, model the treatments for students
to listen and repeat.

1
Ask students to open their books and look at the pictures. Model the treatments for
students to listen and repeat.
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Now tell students they are going to listen to three conversations about treatments. Play
the recording and ask them to listen and check the treatments they hear.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a, b, c

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: Have you tried acupuncture?
Conversation 2: I went to a chiropractor for my knee.
Conversation 3: I go to a reflexologist for my hay fever.

OPTIONAL
Before you go on to Exercise 3, check that students can pronounce the treatments and
practitioners. Write on the board:

Treatment Practitioner
acupuncture acupuncturist
aromatherapy
Ayurveda
chiropractic treatment
osteopathy
reflexology
reiki
shiatsu massage

Get students to work in pairs and complete the table with the practitioner next to each
treatment. Then mark the stress on each word and model for students to listen and repeat.
Then get them to practice in pairs.

EXTENSION
First, write on the board

Have you been to ___________ ?
Have you tried ___________ ?
acupuncture or an acupuncturist?

Then do a drill using the treatments and practitioners on the board, e.g.
A: Have you tried shiatsu massage?
B: Yes, I have. Have you been to an osteopath?
A: No I haven’t. Have you . . .
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Monitor and help with pronunciation and intonation where necessary.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Saeko and Roger.

First listening:
Ask students to listen and answer the questions. Write on the board:

Has Roger tried shiatsu massage?
Has Saeko tried it? Why?

Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation about alternative
medicine. Play the recording with books closed. Ask Has he tried acupuncture?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and say what the treatments are. Help with pronun-
ciation.

Now tell students they are going to have a conversation about the treatments. Get them to
choose one of the pictures. First model the conversation with several students. Then put
them in pairs to do the exercise.
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Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
Do a class survey. Get student to ask everybody in the class if they have tried an alterna-
tive treatment.
Then put the results on the board, e.g.

Three students have tried reflexology.
Ten students have been to an acupuncturist.
Nobody has tried aromatherapy.
etc.

Translation of NOTES (SB p. 62)
Alternative medicine is increasingly popular in the West, although in most countries it is
not a part of the national health system. People usually have to pay separately to see an
alternative practitioner such as an acupuncturist, aromatherapist or reflexologist. Many
people also use herbal remedies from health food stores. Recommendations for such
treatment are often from word of mouth.

Answer key: Review 19 (SB p. 75)

1 1. osteopathy
2. aromatherapy
3. reflexology
4. chiropractic
5. acupuncture

2 Shiori: Have you tried reiki, Robin?
Robin: No, I haven’t. How about you?
Shiori: Yes, I have. I had reiki for my headaches.
Robin: Really? And did it work?
Shiori: Yes, it really did.
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Unit 20

LET’S KEEP IN TOUCH!
TOPIC

Keeping in touch

LANGUAGE FOCUS
Email vocabulary:

all one word
@ at
. dot
_ underscore

Asking and answering questions about email:
• Do you have/use email?
• Yes, I do./All the time.
• What’s your email address?
• I’ll email you when I get back to Washington.

Talking about keeping in touch:
• I’m just calling to say goodbye.
• Let’s keep in touch.
• We must keep in touch.
• I’d like that very much.

Verbs: be, call, email, get back, give, have, keep, meet, miss, take care

Language Focus SB p. 63

Review 20 SB p. 75

WARMER
Write some email addresses on the board, either ones that are easily available (e.g. your
language school’s email address) or ones that you have made up, e.g.

suzi.curtis@virgo.net
paul_davidson@oal.com
jennybrown@bginternet.co.uk
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Then get students to say them. Check that they know how to say:
all one word
@ at
. dot
_ underscore

Get them to practice in pairs. Monitor and help where necessary.

EXTENSION
Get students to write down an email address (it can be theirs or they can make it up).
Then ask them to dictate it to you. Write it down on the board. Students check you have
got it right. Do this a few times, then put students in small groups to dictate their email
addresses to each other.
Please note: As students may need to spell names out to each other, you may like to
check that they remember how to say the alphabet in English before you start.

1
Ask students to open their books and look at the pictures and email addresses. Ask
students to read the addresses out loud.

Now tell students they are going to listen to three telephone conversations. Play the
recording and ask them to listen and match each conversation to one of the pictures.

See photocopiable audioscript in the back of this Teacher’s Manual.

Answer key: a.  2    b.  3    c.  1

2
Ask students to look at the phrases and see if they can remember which they heard. Note
that all the phrases are grammatically correct.
Play the recording again and ask students to check their answers.

Answer key:
Conversation 1: I’m going to miss you.
Conversation 2: Let’s keep in touch.
Conversation 3: I’ll email you when I get back to Sydney.

3
Ask students to close their books. Tell them they are going to hear a conversation be-
tween Maki and Karen.

First listening:
Ask students to listen and say if Maki and Karen have email. Play it a second time and
ask half the class to write down Maki’s address and half the class to write down Karen’s.
You may need to play it a third time for students to check.
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Second listening:
Ask students to open their books and read the conversation as they listen again.

Now ask students to listen and repeat each question and answer from the conversation.
Model the conversation or play the recording, pausing after each exchange.

Finally, ask students to practice the conversation in pairs. Monitor and help with pronun-
ciation and intonation where necessary.

4
First, tell students they are going to listen to a similar conversation between two people
saying goodbye. Play the recording with books closed. Ask Where does Karl live?

Tell students they are going to practice the conversation, substituting the words in bold
with words from the brackets below.

Ask students to open their books and read the conversation. Now use the recording or
model the conversation. Students listen and repeat, then practice in pairs.

Next, ask students to read the words in brackets. Before going on to make the conversa-
tions, be sure to model the words in brackets for students to listen and repeat.

With another student, model the conversation using substitutions from substitution 1 in
brackets. Do the same for substitution 2. Finally, ask students to do the same in pairs.
Monitor and help with pronunciation and intonation where necessary.

5
Ask students to look at the pictures and read the information about each person.

Now tell students they are going to choose one of the pictures and have a conversation.
First model the conversation with several students. Then put them in pairs to do the
exercise. Monitor and help with pronunciation and intonation where necessary.

OPTIONAL
Get students to do the exercise again with different partners.

EXTENSION
If this is your last lesson with your students, get them to exchange email addresses at the
end of the lesson.
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Translation of NOTES (SB p. 63)
These days, people keep in touch via email much more than they do by postal letter.
Knowing your email address and being able to say it correctly is especially important
when speaking on the phone.

When saying goodbye, it is common to say you’ll keep in touch. This can be done by
phone, e.g. I’ll call you; by letter or postcard, e.g. I’ll write you/I’ll send you a postcard;
or by email, e.g. I’ll email you/I’ll send you an email.

Answer key: Review 20 (SB p. 75)

1 1. I’m going to miss you.
2. Let’s keep in touch.
3. Do you use email?

2 1. great to meet you
2. Do you have email
3. I’ll email you when I get back
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Audioscript

Unit 1  TELL ME ABOUT YOUR FAMILY

Exercises 1 and 2

Conversation 1

Man: Tell me about your family, Mariko.

Woman: Well, I don’t have any brothers or sisters.

Man: Oh, so do you live alone?

Woman: No, no, I live with my parents and our pets.

Man: Oh, what pets do you have?

Woman: We have a dog, two cats, a goldfish and some turtles.

Man: Wow!

Conversation 2

Woman 1: Tell me about your family, Noriko.

Woman 2: Well, we have two grown-up daughters and three grandchildren.

Woman 1: That’s nice. And how old are your grandchildren?

Woman 2: My grandson is 3 and my granddaughters are 5 and 7.

Woman 1: And do you see your grandchildren often?

Woman 2: Not really. They live overseas.

Woman 1: What a shame!

Conversation 3

Man: Tell me about your family, Chiemi.

Woman: Well, I have a brother and a sister. My brother is single, but my sister

is married. Last year she had a baby.

Man: Ah, did she have a boy or a girl?

Woman: She had a little boy. He’s lovely!

Man: And do you see them often?

Woman: Yes, sometimes I babysit for my sister. I really like to play with my

little nephew.



94

Photocopiable    M
aking Friends 2    ©

 M
acm

illan LanguageH
ouse

Unit 2  I LIKE CLASSICAL MUSIC BEST

Exercises 1 and 2

Conversation 1

Man 1: What kind of music do you like, Akio?

Man 2: I like classical music best.

Man 1: Ah, I like classical music too. Who’s your favorite composer?

Man 2: Mm, I’m not sure . . . I like Beethoven. I like Mozart, Bach, Handel,

Debussy, Mahler, Puccini, Stravins . . .

Man 1: OK, OK . . .

Conversation 2

Woman 1: What kind of music do you listen to, Harumi?

Woman 2: Pop music, mostly. How about you?

Woman 1: Well, I quite like pop music, but I prefer enka.

Woman 2: Actually, I enjoy enka too. Who’s your favorite enka singer?

Woman 1: Well, I really like Kiyoshi Hikawa.

Woman 2: Oh, I think he’s gorgeous!

Conversation 3

Woman: Do you enjoy listening to music, Mamoru?

Man: Yes, I do. Mostly I listen to traditional Japanese music.

Woman: Really? That’s interesting.

Man: Well, I’m learning to play the shamisen.

Woman: Wow! That’s great! I wish I could play a musical instrument.
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Unit 3  WHAT BLOOD TYPE ARE YOU?

Exercises 1 and 2

Conversation 1

Woman: What blood type are you?

Man: I’m type B.

Woman: Ah! That means you are creative.

Man: Really? I’m not so sure.

Woman: And type B people are also independent.

Man: Well, I do think I’m quite independent.

Conversation 2

Woman 1: What blood type are you, Jenny?

Woman 2: I’m type A.

Woman 1: I knew it! Type A people are calm and hardworking.

Woman 2: Well, thank you, Hiroko. What blood type are you?

Woman 1: I’m type AB.

Woman 2: So what does that mean?

Woman 1: Well, Type AB people are rational and well-organized.

Woman 2: That sounds like you!

Conversation 3

Man 1: What blood type are you, Henry?

Man 2: I don’t know.

Man 1: Really? You don’t know your blood type?

Man 2: No, I don’t.

Man 1: Well, I think you are type O.

Man 2: Really? How do you know?

Man 1: Type O people are enthusiastic and ambitious.

Man 2: So, you think I’m enthusiastic and ambitious?

Man 1: Yes, I do.
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Unit 4  WHAT A BEAUTIFUL COAT!

Exercises 1 and 2

Conversation 1

Woman 1: Oh, I really like your watch!

Woman 2: Thanks.

Woman 1: Is it new?

Woman 2: Yes, it is. It was a birthday present.

Woman 1: Well, it’s really beautiful.

Conversation 2

Woman: Oh, what a beautiful jacket! Is it new?

Man: Yes, it is. I got it yesterday.

Woman: Where did you get it?

Man: Actually, it was a gift from my sister. I think she got it at Seibu

department store.

Woman: Well, it looks really good on you.

Man: Thanks!

Conversation 3

Woman: Those glasses really suit you. Are they new?

Man: Yes, they are. I got them on Friday.

Woman: Well, I think they look great on you.

Man: Oh, thanks!
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Unit 5  WOULD YOU LIKE TO COME OVER
FOR COFFEE?

Exercises 1 and 2

Conversation 1

Woman 1: Hi, Kyoko. How are you?

Woman 2: Fine, thanks. And you?

Woman 1: Yes, fine, thanks. By the way, would you like to come over for coffee

on Sunday afternoon?

Woman 2: On Sunday? Yes, I’d love to. What time?

Woman 1: How about 3 o’clock?

Woman 2: Three o’clock is perfect. Thanks for inviting me.

Woman 1: Don’t mention it.

Conversation 2

Woman: Would you like to meet for lunch on Wednesday, Ralph?

Man: Wednesday? Oh, I’m sorry, I can’t. I have an appointment then.

Woman: That’s too bad. How about Thursday?

Man: Thursday? Yes, I think Thursday is OK.

Woman: Oh, good.

Conversation 3

Man: Ayumi, would you like to go to the new Tom Hanks movie tomorrow?

Woman: I’m not sure. What time does it start?

Man: It starts at 7:00.

Woman: Oh, I’m sorry, I can’t. I have an English class then.

Man: That’s too bad. Maybe another time.

Woman: Yes, I’d like that.
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Unit 6  ARE YOU GOING TO WATCH THE GAME
TONIGHT?

Exercises 1 and 2

Conversation 1

Man 1: Hi, Seiji. Are you going to watch the game tonight?

Man 2: The game? What game?

Man 1: The soccer match! Japan versus Brazil!

Man 2: Oh, no, I don’t think so. I don’t really like soccer.

Man 1: Really? So what sports do you like?

Man 2: Basketball and tennis.

Man 1: Yeah, I like them too, but soccer is my favorite.

Conversation 2

Man: Nancy, do you mind if I switch the TV on?

Woman: No, not at all. What do you want to watch?

Man: Baseball. I want to find out how my team is doing.

Woman: Sure. Who do you cheer for?

Man: I’m a Yomiuri Giants fan!

Woman: Oh, they’re a great team!

Conversation 3

Woman: Are you going to watch the sumo tournament today, Noboru?

Man: Yeah, I’m looking forward to it.

Woman: So, tell me, who do you like?

Man: I really like Kaio.

Woman: Yes, I like him too, but my favorite sumo wrestler is Asashoryu.
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Unit 7  DO YOU HAVE ANY PETS?

Exercises 1 and 2

Conversation 1

Woman 1: Do you have any pets, Chiaki?

Woman 2: No, I don’t, but I’m thinking of getting a dog.

Woman 1: Really? I’d love to have a dog.

Woman 2: Why don’t you get one?

Woman 1: I can’t. My husband is allergic to dogs.

Woman 2: Oh, what a shame!

Conversation 2

Man: Oh, what a gorgeous cat!

Woman: Thank you! Do you have any pets, Isamu?

Man: No, we don’t. Our apartment is too small.

Woman: Perhaps you could have a small pet. What about a goldfish?

Man: Yes, I guess so, but my wife is not so wild about animals.

Conversation 3

Man: Do you have any pets, Monica?

Woman: Yes, I do. I have a cat and a hamster.

Man: Really? I’d love to have a cat.

Woman: Why don’t you get one?

Man: We aren’t allowed to keep pets in our condo, I’m afraid.

Woman: Oh, that’s a shame.
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Unit 8  I’M TAKING A COMPUTER CLASS
THESE DAYS

Exercises 1 and 2

Conversation 1

Woman 1: What are you doing these days, Susan?

Woman 2: Oh, I’m doing some volunteer work.

Woman 1: That sounds interesting. Where?

Woman 2: I’m helping out at my grandchildren’s school. How about you?

Woman 1: Well, I’m a full-time mother now. My daughter is just 2.

Conversation 2

Man: Are you still working at the department store, Tracy?

Woman: Yes, I am, but I’m only working part-time now. How about you?

Man: Actually, I’m retired now, but I’m taking a computer class. I’m

learning how to design a website.

Woman: Good for you!

Conversation 3

Woman 1: What are you doing at the moment, Hisako?

Woman 2: I’m working as a caregiver.

Woman 1: Really? Where are you working?

Woman 2: At a nursing home, helping care for the elderly. How about you?

Woman 1: Actually, I’m caring for my elderly father-in-law. He’s a bit frail.
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Unit 9  I’M GOING TO WASH THE CAR

Exercises 1 and 2

Conversation 1

Woman 1: Hi, Barbara. What are you going to do this evening?

Woman 2: I’m going to stay home and do some housework. How about you?

Woman 1: Oh, I’m going to meet some friends for dinner. Why don’t you come

along?

Woman 2: Well . . . OK. That would be lovely. Thanks.

Conversation 2

Man 1: What are you going to do this weekend, Hiro?

Man 2: I’m going to take my family to an amusement park.

Man 1: That sounds like fun. Is it a special occasion?

Man 2: Yes, it’s my son’s birthday. He’s going to be 12 tomorrow.

Man 1: Well, I hope you have a good time.

Man 2: Thanks.

Conversation 3

Woman: What are you going to do this afternoon, Takashi?

Man: Well, first, I’m going to take the dog for a walk.

Woman: And then?

Man: Then I’m going to wash the car.

Woman: That sounds like hard work.

Man: No, it’s fun!



102

Photocopiable    M
aking Friends 2    ©

 M
acm

illan LanguageH
ouse

Unit 10  I’M LOOKING FOR THE SUBWAY STATION

Exercises 1 and 2

Conversation 1

Man: Excuse me. Can you tell me how to get to the subway station?

Woman: Sure. Go straight along this street, past the school.

Man: OK.

Woman: Then turn right, and you’ll see it on your left.

Man: Thank you very much.

Woman: You’re welcome.

Conversation 2

Man 1: Excuse me. I’m looking for Sunshine City.

Man 2: Ah, OK. It’s not far from here.

Man 1: Oh, good.

Man 2: Go straight along this street for about three blocks.

Man 1: Yes.

Man 2: Then you’ll see it on your right. You can’t miss it!

Man 1: OK. Thank you.

Conversation 3

Woman 1: Excuse me. Can you tell me how to get to the post office?

Woman 2: Sure. It’s about two minutes from here.

Woman 1: OK.

Woman 2: So, take the second left.

Woman 1: OK, second left.

Woman 2: Yes. Then you’ll see it on your right. It’s next to a gas station.

Woman 1: Thanks for your help.

Woman 2: No problem.
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Unit 11  DO YOU REMEMBER WHEN YOU WERE
IN HIGH SCHOOL?

Exercises 1 and 2

Conversation 1

Man: Miki, do you remember when you first spoke to a foreigner?

Woman: Yes, I do.

Man: So, where were you?

Woman: I was in Shinjuku Station.

Man: And what happened?

Woman: A man spoke to me in English.

Man: So, what did you say?

Woman: I said, “Sorry, I can’t speak English.”

Conversation 2

Woman: Do you remember when you were in high school?

Man: Yes, of course.

Woman: So, what was your favorite subject?

Man: Let me see . . . I used to really like science. My favorite subject was

physics.

Woman: Wow! Really? And what was your least favorite subject?

Man: To be honest, I didn’t like English much.

Conversation 3

Man: Do you remember when you first learned to ride a bicycle?

Woman: Yes I do.

Man: How old were you?

Woman: Uh . . . I guess I was about 4.

Man: And where did you learn?

Woman: In the park near our house.
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Unit 12  WOULD YOU LIKE TO TRY SOME
JAPANESE FOOD?

Exercises 1 and 2

Conversation 1

Woman: Would you like to try some Japanese food for lunch?

Man: Sure.

Woman: OK. How about tempura?

Man: Um, I’m not sure. What is it?

Woman: It’s deep-fried seafood and vegetables.

Man: Oh, that sounds delicious!

Woman: Great! Let’s go.

Conversation 2

Man: Would you like to try some sashimi for dinner?

Woman: Er, I’m not sure. What exactly is it?

Man: It’s raw fish. You really should try it!

Woman: Oh, I’m sorry but I’m a vegetarian.

Man: That’s OK. We can eat something else.

Conversation 3

Man: Would you like to try teppanyaki?

Woman: It sounds interesting. What exactly is it?

Man: It’s grilled meat, fish and vegetables.

Woman: Mmm, yes, I’d like to try that!

Man: Great! There’s a good teppanyaki restaurant near here.
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UNIT 13  WE’RE FLYING TO SINGAPORE

Exercises 1 and 2

Conversation 1

Woman: Are you going anywhere during Golden Week?

Man: Yes. I’m going to Hong Kong.

Woman: Hong Kong! Wow!

Man: Have you been there?

Woman: No, I haven’t, but I hope to go one day. Have a wonderful vacation!

Man: Thank you.

Conversation 2

Woman 1: Where are you going on vacation this year, Emiko?

Woman 2: We’re going to Sydney.

Woman 1: Oh, wonderful!

Woman 2: Have you been there?

Woman 1: Yes, I have. Make sure you visit the Opera House. It’s a great place.

Woman 2: OK. Thanks for the tip!

Conversation 3

Woman: Where are you going on vacation this year?

Man: We’re flying to Paris.

Woman: Paris! How romantic!

Man: Have you been there?

Woman: Yes, I have. Make sure you visit the Musée d’Orsay. I think it’s the

best museum in Paris.

Man: Right, the Musée d’Orsay. Thanks for the tip!
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Unit 14  I LIKE TO READ NOVELS

Exercises 1 and 2

Conversation 1

Man: Hi, Diane. What are you reading?

Woman: Oh, I’m reading a book about global warming.

Man: Really? It sounds interesting.

Woman: It is. Would you like to borrow it when I’ve read it?

Man: Yes, that would be great. Thanks.

Conversation 2

Man 1: Do you read much, Takeshi?

Man 2: Yes, I do. I usually read on the subway.

Man 1: And what do you like to read?

Man 2: Magazines and comics mostly. And you?

Man 1: I like comics best. I’m reading the latest Golgo 13 at the moment.

Conversation 3

Woman 1: Tell me, what do you like to read, Ayako?

Woman 2: I like fiction best. I read one or two novels every week.

Woman 1: Really? I like novels well enough, but I prefer non-fiction.

Woman 2: Oh, what are you reading at the moment?

Woman 1: I’m reading a biography of Audrey Hepburn. It’s great!
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UNIT 15  THAT’S WONDERFUL NEWS!

Exercises 1 and 2

Conversation 1

Man: Hey, Ryoko. Guess what!

Woman: What?

Man: I have some good news. I got a promotion!

Woman: Oh, that’s great! Congratulations!

Man: Thanks.

Conversation 2

Woman 1: Hi, Mayuko. Did you hear the news?

Woman 2: No, what is it?

Woman 1: Lucy just had her baby.

Woman 2: That’s wonderful! Did she have a boy or a girl?

Woman 1: She had a little girl.

Woman 2: Ah . . . That’s great news!

Conversation 3

Man: Hello, Mai. I have some good news!

Woman: Oh, what is it?

Man: It’s my granddaughter, Milly. She’s just made the school swim team!

Woman: Well, that’s wonderful news! You must be very proud of her.

Man: Yes, I am!
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Unit 16  I HAVE A TERRIBLE HEADACHE

Exercises 1 and 2

Conversation 1

Woman: Hi. What’s wrong?

Man: I have an awful backache.

Woman: Oh, I’m sorry to hear that. You should see a doctor.

Man: Yes, I know. I’ll make an appointment now.

Woman: Well, good luck! I hope you get better soon.

Man: Thanks.

Conversation 2

Woman 1: What’s the matter, Yumiko?

Woman 2: Oh, I have a terrible toothache.

Woman 1: Oh, that’s too bad! You should see a dentist.

Woman 2: Yes, I’ll make an appointment now.

Woman 1: Well, good luck!

Woman 2: Thanks.

Conversation 3

Man: Are you OK, Susan?

Woman: Not really. I have a slight headache.

Man: Oh, dear. I’m sorry. Do you think you should see a doctor?

Woman: No, it’s not serious. Actually, I think I just need new reading glasses.

Man: Ah, you should see an optometrist then.

Woman: Yes, good idea! I’ll make an appointment now.
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Unit 17  I’M SCARED OF SNAKES

Exercises 1 and 2

Conversation 1

Woman: Do you have any phobias, Ron?

Man: Yes, I do. I’m scared of spiders. I can’t stand them!

Woman: Really? I don’t mind spiders. I think they’re quite cute.

Man: Cute? You must be joking. They’re horrible!

Woman: Oh, dear. Did I tell you my son has a pet tarantula in his room?

Man: Aargh!

Conversation 2

Man: We’re flying to Hawaii tomorrow.

Woman: Really? Do you like flying, Keita?

Man: Um, sure! How about you?

Woman: To tell you the truth, I’m afraid of flying.

Man: Really? That’s too bad!

Conversation 3

Man 1: Hi, Tim. You’re just in time. The meeting starts in 10 minutes. The

elevator is just here.

Man 2: Umm, ahh . . . Do you mind if we take the stairs?

Man 1: The stairs?

Man 2: Um, well . . . Ah . . . To tell you the truth, I have a fear of elevators.

Man 1: OK, no problem. The stairs are just there.

Man 2: Great. What floor is our meeting on?

Man 1: Let me see . . . Oh, no! It’s on the 10th floor!
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Unit 18  IT’S NOT THE SAME IN THE U.S.

Exercises 1 and 2

Conversation 1

Man: Can you tell me a bit about schools in Japan, Mizuki?

Woman: I’m not sure. What do you want to know?

Man: Well, when does the school year start?

Woman: That’s easy. School starts at the beginning of April.

Man: Really? It’s different in the U.S. We start in late August or early

September.

Woman: Oh, I didn’t know that.

Conversation 2

Woman: Can I ask you a question about schools in Japan, Satoru?

Man: Sure. What do you want to know?

Woman: Is it true that there’s an entrance exam to get into high school in

Japan?

Man: Yes, most high schools have an entrance exam.

Woman: Wow! It’s not the same in the U.S. Only a few high schools have

entrance exams.

Conversation 3

Man: May I ask you about schools in Japan, Haruko?

Woman: Yes, of course. What would you like to know?

Man: Well, is it true that children clean their schools themselves?

Woman: Yes, that’s right. Why? Don’t American students clean their

classrooms?

Man: No, they don’t. But I think the Japanese system is much better!
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Unit 19  HAVE YOU TRIED ACUPUNCTURE?

Exercises 1 and 2

Conversation 1

Woman 1: Have you tried acupuncture, Tina?

Woman 2: No, no, I haven’t. I’m afraid of needles. How about you?

Woman 1: Yes, I have. I had acupuncture for my back.

Woman 2: Really? And did it help?

Woman 1: Yes, it did. My backache went away! I feel great.

Woman 2: Wow! Maybe I should try it.

Conversation 2

Woman: Hi, Jack. What’s the matter?

Man: Oh, it’s my neck . . . I twisted it . . .

Woman: Oh, dear . . . I’m sorry. Have you tried chiropractic treatment?

Man: No, I haven’t. Does it work?

Woman: Well, I went to a chiropractor for my knee and it really helped!

Man: Really? Maybe I should go to one.

Conversation 3

Man: Have you tried reflexology, Akiko?

Woman: Yes, I have. I go to a reflexologist for my hay fever.

Man: Really? Does it work?

Woman: Yes, it helps me a lot. I always feel great afterwards.

Man: Mmm, maybe I should try it . . .

Woman: Well, I can recommend it.
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Unit 20  LET’S KEEP IN TOUCH!

Exercises 1 and 2

Conversation 1

Woman 1: Hi, Trudy, just calling to say goodbye.

Woman 2: Oh, Megumi! I’m going to miss you. Let’s keep in touch.

Woman 1: Yes, I’d like that. Do you have email?

Woman 2: Yes, I do. My address is trudy, j, williams, all one word, at, atxl, dot,

com.

Woman 1: OK, so that’s trudyjwilliams@atxl.com.

Woman 2: That’s it. Now may I have yours, please?

Conversation 2

Man 1: I hope you have a good journey home, Bob.

Man 2: Thank you, Kenta. Let’s keep in touch.

Man 1: That would be great. What’s your email address?

Man 2: It’s bob, underscore, stanley, at, tandi, dot, net.

Man 1: OK, Bob. Let me give you mine . . .

Conversation 3

Woman 1: It was really good to meet you, Sue. Let’s keep in touch.

Woman 2: I’d like that very much. Do you have email?

Woman 1: Sure. My email address is chihiro, dot, tanaka, at, mclv, dot, jp.

Woman 2: Great! I’ll email you when I get back to Sydney.

Woman 1: Yes, please do.

Woman 2: Goodbye now!

Woman 1: Bye! Take care!
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